LESSON MATHEMATICS — KS3
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good example is school
geometry — the study of shapes.
Learning about polygons can
often be difficult because of the
many different names (and
awkward spellings) involved.
However, knowing the different
properties of the various
polygons enables us to identify,
classify and describe them. It
gives us a language to talk and
reason about them. So deciding
whether a shape is, say, a
parallelogram or not entails
examining the definition of a
parallelogram on the one hand
and the properties of the shape
on the other. In this lesson,
students use just seven points on
a coordinate grid as the vertices
of a multitude of shapes. Which
can they find and what are their
properties? How can they be sure
if something that looks like a
rhombus really is one or not?
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Q. Can someone find another
right-angled triangle? What else
can you say about it?

Students will probably spot CDE
and DEF and might realise that
these are not only also isosceles
right-angled triangles but that they
are congruent to BCD (i.e., exactly
the same shape and size).
Someone might offer DCB or
some other permutation of BCD

— in some situations we might
regard this as a different triangle
from BCD, but for this lesson

we won't count that as

another triangle.

Q. Can you find another
right-angled triangle?

Once CDE and DEF are taken, this
should be harder, and it might be
good to allow students to think
about this in pairs. They may think
that triangles such as ABD are
right-angled and might need to
measure with a protractor, or count
the squares, to realise that ABD is
actually an acute-angled triangle.
There are four further right-angled

triangles: ACE, CEG, AEG and ACG.

Can students find them all, and
justify that there can be no others?

Q. What other triangles can you
find and name?

Students should be able to find
acute-angled isosceles triangles
and acute-angled and obtuse-
angled scalene triangles, but not
obtuse-angled isosceles triangles
or equilateral triangles.

MAIN ACTIVITY

Q. What do we mean by a
quadrilateral?

Students should know that this
is any four-sided polygon.

Q. I want you to find as many
different kinds of quadrilaterals
as you can in the diagram and
write down for each one the
four letters and the name.

Students need to know that for
a shape with more than three
vertices we write the letters
cyclically, so for the
parallelogram ABDG we could
instead write BDGA but not
ABGD, because BG is a
diagonal, not a side.

If students are very rusty over
the names of the different kinds
of quadrilaterals, you could
briefly brainstorm them on the

STRETCHTHEM FURTHER
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board, including their spellings,
or allow this to emerge during
the lesson.

Students should be able to find
parallelograms and trapeziums
and kites without too much
difficulty, although may
sometimes need to rotate their
paper, or their head, to recognise
shapes in non-standard
orientations. The rectangle ACEG
is often a surprise, although
finding the four right-angled
triangles earlier may suggest it.
Many quadrilaterals can be given
several different names. For
instance, all rectangles are also
parallelograms, since they have
two pairs of parallel sides. If we
define a trapezium as a
quadrilateral with at least one
pair of parallel sides, then all
parallelograms are also
trapeziums.

Some students may think that ABDG
is a kite or a rhombus (which they
may call a “diamond”), but in fact no
pairs of adjacent sides are equal,

so itis only a parallelogram.
Students may want to call ACDE an
arrowhead, but AC # AE, so it is just
a concave quadrilateral, as it is

not symmetrical.

You could ask students who finish
early to say what kinds of
quadrilateral they can’t find (e.g.,
square, rhombus, arrowhead). If they
were allowed to add one new point
H of their choice, where would they
put it, so as to be able to make as
many new kinds of quadrilateral as
possible? (The point H(2, 4) would be
a possible choice, creating a square
BCDH, which is also a rhombus, and
an arrowhead ABHD.) Or students
could consider moving one point to
allow them to make as many kinds
of quadrilateral as possible.
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Integral covers A level
Mathematics and Further
Mathematics for AQA, Edexcel,
OCR, OCR(MEI) and WJEC. As well
as notes, exercises, online tests and interactive
resources, Integral contains many resources to facilitate
classroom discussion and group work.

Examples of these include jigsaws of triangles
containing mathematical expressions to match up and
sets of cards showing mathematical objects to sort by
shared properties. Activities like this encourage
students to talk, learn from one another and build
collaborative relationships.

Integral is developed by Mathematics in Education
and Industry, an independent charity committed to
improving maths education.
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DISCUSSION You could conclude the lesson with a plenary in which the students talk

about which quadrilaterals they have found and which they have not. Which
were the hardest ones to find? Are there any they are unsure about? How do they justify the names that
they have given their shapes? What modifications to the points did they consider in order to generate
more different quadrilaterals?

The table below shows shapes that can be found.

Quadrilateral parallelogram trapezium

BCEF, ABFG

BCED, ADFG,
ABDG, CEFD

BCDA, DEFG

ACEG
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